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BODY / MOVEMENT BREAKS
Tier 1   Position and arrangement

PURPOSE

• To help students  retain or regain self-control to be able to focus on tasks in the classroom

• To reduce stress

• To assist with self-regulation/self-control

• To help both body and brain be ready to focus and engage in learning

• To produce high quality work

MATERIALS

• Activity based websites such as  www.gonoodle.com

• Print based materials such as Moving & Choosing yoga cards, Motor Monkeys, Brain Gym, etc.

• Smart board

PROCEDURE/PROCESS

• Choose activity to do for break.  Prepare website/white board, grab movement cards etc.

• Have students assist with setting up the room if needed, 

  (stand beside their desks, or move desks to the side and perform activity in center of room)

• Review participation and return to work guidelines

• Classroom staff participate with students

• Return to work until next body break opportunity

VARIATIONS

• Do whole school body breaks – facilitated through administration

• Have students choose the activity

• Can be done with individual students if needed (this would be Tier 2)

PURPOSE

• To create a Welcoming and Safe environment for students

• To assess initial student attitude or readiness to learn.

• To cultivate relationships within the classroom 

• To increase student engagement

• To improve behaviors by increasing the student’s connection with others in the school community

MATERIALS

• Genuine smile

• Welcoming appearance

• Personal knowledge of student when possible

PROCEDURE/PROCESS

• Teacher is at the classroom door a few moments before the students begin to enter

• Teacher engages in a verbal interaction with each student before the student enters the classroom

• Greet students by name, and if time permits ask personal question or comment to strengthen student-teacher relationship

Janssen, I., & Leblanc, A. G. (2010). Systematic review of the health benefits of physical activity and fitness in school-aged children and youth. International Journal of 

Behavioral Nutrition and Physical Activity, 7(1), 40. doi:10.1186/1479-5868-7-40

Jensen, E. (2009). Fierce teaching: purpose, passion, and what matters most. Thousand Oaks, CA: Corwin Press.

Mahar, M. T. (2011). Impact of short bouts of physical activity on attention-to-task in elementary school children. Preventive Medicine, 52. doi:10.1016/j.

ypmed.2011.01.026

Wilson, P. D. (2014, March 12). Move Your Body, Grow Your Brain. Retrieved July 25, 2017, from https://www.edutopia.org/blog/move-body-grow-brain-donna-wilson

Wong, H. K., & Wong, R. T. (1991). The first days of school. Sunnyvale, CA: Harry K. Wong Publications.

Behavior Intervention Planner. (n.d.). Retrieved July 18, 2017, from http://www.interventioncentral.org/tools/behavior-intervention-planner

Allday, R. A. and Pakurar, K. (2007), EFFECTS OF TEACHER GREETINGS ON STUDENT ON-TASK BEHAVIOR. Journal of Applied Behavior Analysis, 40: 317–320. doi:10.1901/

jaba.2007.86-06

Allday, R. A., Bush, M., Ticknor, N. and Walker, L. (2011), USING TEACHER GREETINGS TO INCREASE SPEED TO TASK ENGAGEMENT. Journal of Applied Behavior Analysis, 44: 

393–396. doi:10.1901/jaba.2011.44-393

SUPPORTING RESEARCH SUPPORTING RESEARCH

GREETING KIDS 
AT THE DOOR - DAILY
Tier 1

Good Morning!
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MINDFUL JAR
Tier 1   

PURPOSE

• To help students  focus on tasks in the classroom

• To reduce stress and anxiety

• To assist with self-regulation/self-control

MATERIALS

• Small jar (make sure it will hold liquid tightly)

• Clear glue

• Variety of different colors/textures of glitter

• Food coloring

• Hot water

• Whisk or stick

• Superglue if desired

PROCEDURE/PROCESS

• Fill jar with approximately 20% glue and 80% water and mix with the whisk/stick. The glue gives the liquid a different     

  thickness and makes impressive swirls of glitter.

• Add some glitter.  Start with 1-2 tablespoons and mix

• Add a drop or two of food coloring and mix.  Repeat glitter/food coloring if necessary.

• When desired effect is reached, put the lid back on and give it a good shake to ensure glitter is well mixed.

• Remove lid and let it cool completely.  Once cooled secure lid with superglue if desired. 

Kuyken, W., Weare, K., Ukoumunne, O. C., Vicary, R., Motton, N., Burnett, R., . . . Huppert, F. (2013). Effectiveness of the Mindfulness in Schools Programme: non-

randomised controlled feasibility study. The British Journal of Psychiatry, 203(2), 126-131. doi:10.1192/bjp.bp.113.126649

Mindfulness Activities for Children And Teens: 25 Fun Exercises For Kids. (2017, March 12). Retrieved July 28, 2017, from https://positivepsychologyprogram.com/

mindfulness-for-children-kids-activities/

Mindfulness for Kids and Teens – Calming Glitter Jar aka Mind Jar. (2017, February 19). Retrieved July 28, 2017, from http://blissfulkids.com/mindfulness-kids-teens-

calming-glitter-jar-aka-mind-jar/

The Self-Reg View of Mindfulness (Part 1). (2017, January 05). Retrieved July 27, 2017, from https://self-reg.ca/2015/12/10/dr-stuart-shankers-the-self-reg-view-of-

mindfulness/

Zenner, C., Herrnleben-Kurz, S., & Walach, H. (2014). Mindfulness-based interventions in schools—a systematic review and meta-analysis. Frontiers in Psychology, 5, 

603. http://doi.org/10.3389/fpsyg.2014.00603

SUPPORTING RESEARCH

Imagine that the glitter is like your thoughts when you’re 
stressed, mad or upset. See how they whirl around and 
make it really hard to see clearly? That’s why it’s so easy to 
make silly decisions when you’re upset – because you’re not 
thinking clearly. Don’t worry this is normal and it happens in 
all of us (yep, grownups too).

Set jar down in front of students.

Now watch what happens when you’re still for a couple of 
moments. Keep watching. See how the glitter starts to settle 
and the water clears? Your mind works the same way. When 
you’re calm for a little while, your thoughts start to settle 
and you start to see things much clearer.

 (Mindfulness Activities for Children and Teens; 2017)

TO USE THE JAR AS A TEACHING TOOL,  SHAKE 
THE JAR AND USE A SCRIPT SUCH AS THE 
FOLLOWING OR CREATE YOUR OWN MINI LESSON:

PURPOSE

• To assist  students with :

 • Anxiety reduction

 • Self -  Regulation

 • Executive functioning

• To proactively address student misbehavior before it occurs.

MATERIALS

• This will depend on the size and seating options available in your classroom room (desks, table types etc)

 • As you get to know the students better you may need to seek out alternative seating if available.

PROCEDURE/PROCESS

• After you have determined the seating  configuration of your classroom establish an initial seating plan for the students

• As the year proceeds, pay attention to student needs and/or teacher desires based on initial interaction and knowledge.

• Adjust seating accordingly to meet needs of the student(s) and/or teacher

• Adapt plans as you learn more about the student/teacher needs. 

VARIATIONS

• Change seating arrangement – rows, ushaped, L-shape, pods etc

Behavior Intervention Planner. (n.d.). Retrieved July 18, 2017, from http://www.interventioncentral.org/tools/behavior-intervention-planner  

Bicard, D. F., Ervin, A., Bicard, S. C., & Baylot-Casey, L. (2012). DIFFERENTIAL EFFECTS OF SEATING ARRANGEMENTS ON DISRUPTIVE BEHAVIOR OF FIFTH GRADE STUDENTS 

DURING INDEPENDENT SEATWORK. Journal of Applied Behavior Analysis, 45(2), 407–411. Retrieved July 19, 2017, http://doi.org/10.1901/jaba.2012.45-407

Marzano, R. J. (2009). A handbook for classroom management that works. Upper Saddle River, NJ: Merrill. Pp146 – 147

Pace, D. and Price, M. (2005) Instructional techniques to facilitate inclusive education. In D. Schwartz (ed.), Including Children with Special Needs (pp. 115–131). 

Westport, CT: Greenwood Press.

Wannarka, R., & Ruhl, K. (2008). Seating arrangements that promote positive academic and behavioural outcomes: a review of empirical research. Support for 

Learning, 23(2), 89-93. doi:10.1111/j.1467-9604.2008.00375.x

Wong, H. K., & Wong, R. T. (1991). The first days of school. Sunnyvale, CA: Harry K. Wong Publications. P.113

SUPPORTING RESEARCH

SEATING ARRANGEMENTS
Tier 1   Position and arrangement
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Brownlee, K., Rawana, E. P., & Macartthur, J. (2012). Implementation of a Strengths-Based Approach to Teaching in an Elementary School. Journal of Teaching and 

Learning, 8(1). doi:10.22329/jtl.v8i1.3069

Carney, P. (2015). Well aware: developing resilient, active, and flourishing students. Don Mills, ON: Pearson Canada Inc.

SUPPORTING RESEARCH

STRENGTHS WALL
Tier 1   

PURPOSE

• To understand and nurture all students, while acknowledging and supporting their differences and unique gifts.

• To focus on the positives rather than student deficits – “what is right and what can be”

• To increase students sense of  self-worth

• To build inclusivity and a positive sense of community in the classroom

MATERIALS

• No materials required

PROCEDURE/PROCESS

• After having read a couple of stories, have students consider the strengths of the characters in the stories as well as their  

  individual strengths (back ground work on what “strengths” are may need to have occurred)

• Have students list the strengths and how they were used within the story.

• In pairs, have students discuss and list the strengths of their partner, and then the strengths of other students in the      

  classroom – including those with diverse learning needs. 

• Post student strengths in a visual place where they can be viewed on a daily basis.

• Add to the list as the year progresses.

VARIATIONS

• Create individual strength profile sheets that students can continually update throughout the year.

• Use strengths-based themes within journal or portfolio activities (i.e. what makes you special in relation to your     

  strengths?  Where could you use your strengths in and outside the classroom?).

PURPOSE

• To incorporate movement, socialization and reflection during instruction 

• To help both body and brain be ready to focus and engage in learning 

• To reduce stress 

• To assist with self-regulation/self-control 

• To produce high quality work 

PROCEDURE/PROCESS

• Have students form small groups 

• Explain that groups will be taking a walk together. On their walk, they should share something with the group about the  

  current class content or review yesterday’s content. You may determine the topic depending on the type of session you are  

  leading. Some examples might be: 

 • a. Share at least one thing you remember from class. 

 • b. Share something new or interesting you learned this morning/afternoon. 

 • c. You can also create a specific list of questions you want students to discuss.  

• Send them on a walking course outside (weather permitting) or throughout the building. Be specific about the return time  

  and possibly have a song or signal to guide students back to their seats.  

• Upon returning to the session, allow 2-3 minutes for students to write down items they want to remember from their walk.  

  Depending on your schedule, or the desired outcome, you can extend this by having students share with their table group’s  

  items they discussed outside of the group during the walk.

VARIATIONS

For more suggestions see : 

http://www.coloradoedinitiative.org/wp-content/uploads/2014/08/CEI-Take-a-Break-Teacher-Toolbox.pdftps://www.

healthiergeneration.org/_asset/590hh0/10-1819_SecondaryClassroomPA.pdf 

REFLECTION WALK
Tier 1

Janssen, I., & Leblanc, A. G. (2010). Systematic review of the health benefits of physical activity and fitness in school-aged children and youth. International Journal of 
Behavioral Nutrition and Physical Activity, 7(1), 40. doi:10.1186/1479-5868-7-40 
Jensen, E. (2009). Fierce teaching: purpose, passion, and what matters most. Thousand Oaks, CA: Corwin Press. 
Mahar, M. T. (2011). Impact of short bouts of physical activity on attention-to-task in elementary school children. Preventive Medicine, 52. doi:10.1016/j.ypmed.2011.01.026 
Wilson, P. D. (2014, March 12). Move Your Body, Grow Your Brain. Retrieved July 25, 2017, from https://www.edutopia.org/blog/move-body-grow-brain-donna-wilson 
 https://www.healthiergeneration.org/_asset/590hh0/10-1819_SecondaryClassroomPA.pdf   
C. (n.d.). Alliance for a Healthier Generation. Retrieved July 28, 2017, from https://www.healthiergeneration.org/ 
 http://www.coloradoedinitiative.org/wp-content/uploads/2014/08/CEI-Take-a-Break-Teacher-Toolbox.pdf 
Formerly Colorado Legacy Foundation. (n.d.). Retrieved July 28, 2017, from http://www.coloradoedinitiative.org/

SUPPORTING RESEARCH

MATERIALS

• No materials required
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MOVEMENT BREAKS
Tier 1   Position and arrangement   

PURPOSE

• To help students  retain or regain self-control to be able to focus on tasks in the classroom

• To reduce stress

• To assist with self-regulation/self-control

• To help both body and brain be ready to focus and engage in learning

• To produce high quality work

MATERIALS

• Activity based websites such as www.gonoodle.com

• Print based materials such as Moving & Choosing yoga cards, Motor Monkeys, Brain Gym, etc.

• Smart board

PROCEDURE/PROCESS

• Choose activity to do for break.  Prepare website/white board, grab movement cards etc.

• Have students assist with setting up the room if needed, (stand beside their desks, or move desks to the side and perform   

  activity in center of room)

• Review participation and return to work guidelines

• Classroom staff participate with students

• Return to work until next body break opportunity

VARIATIONS

• Do whole school body breaks – facilitated through administration

• Have students choose the activity

• Can be done with individual students if needed (this would be Tier 2)

Janssen, I., & Leblanc, A. G. (2010). Systematic review of the health benefits of physical activity and fitness in school-aged children and youth. International Journal of 

Behavioral Nutrition and Physical Activity, 7(1), 40. doi:10.1186/1479-5868-7-40

Jensen, E. (2009). Fierce teaching: purpose, passion, and what matters most. Thousand Oaks, CA: Corwin Press.

Mahar, M. T. (2011). Impact of short bouts of physical activity on attention-to-task in elementary school children. Preventive Medicine, 52. doi:10.1016/j.

ypmed.2011.01.026

Wilson, P. D. (2014, March 12). Move Your Body, Grow Your Brain. Retrieved July 25, 2017, from https://www.edutopia.org/blog/move-body-grow-brain-donna-wilson

SUPPORTING RESEARCH

PURPOSE

• To help students  focus on tasks in the classroom 

• To reduce stress and anxiety 

• To assist with self-regulation/self-control

MATERIALS

• Specific materials will depend on activity chosen but may include: 

 • Relaxing music 

 • Singing bowl 

  • Guided mindfulness/breathing recordings 

 • http://www.mindfulteachers.org/p/free-resources-and-lesson-plans.html 

 • See DREAMS/REAL/FSLWs for additional resources

PROCEDURE/PROCESS

• Set aside time one or more times per day to practice as a class. 

• Close classroom door and ensure the classroom is quiet. 

• Have students seated comfortably in desks or arranged seated on the floor 

• Create a relaxing space with dim lights and quiet voices  

• Specific activity will depend on

VARIATIONS

• Mindfulness can be used as a universal tool, but also individually if a child/student requires additional support. 

• Have students choose the activity 

• Can be done with individual students if needed (this would be Tier 2)

Kuyken, W., Weare, K., Ukoumunne, O. C., Vicary, R., Motton, N., Burnett, R., . . . Huppert, F. (2013). Effectiveness of the Mindfulness in Schools Programme: non-

randomised controlled feasibility study. The British Journal of Psychiatry, 203(2), 126-131. doi:10.1192/bjp.bp.113.126649 

The Self-Reg View of Mindfulness (Part 1). (2017, January 05). Retrieved July 27, 2017, from https://self-reg.ca/2015/12/10/dr-stuart-shankers-the-self-reg-view-of-

mindfulness/ 

 

Zenner, C., Herrnleben-Kurz, S., & Walach, H. (2014). Mindfulness-based interventions in schools—a systematic review and meta-analysis. Frontiers in Psychology, 5, 

603. http://doi.org/10.3389/fpsyg.2014.00603

SUPPORTING RESEARCH

MINDFULNESS
Tier 1   

• Mindfulness jar 

• Hoberman sphere 

• MindUp curriculum
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STUDENT CHOICE
Tier 1   

PURPOSE

• To empower students with greater autonomy to determine their learning pathways

• To increase student

• Motivation, Compliance, Engagement, well-being 

• To improve academic achievement

MATERIALS

• Depends on type of choice being given

PROCEDURE/PROCESS

• Students are given opportunities to choose:

 • What project or assignment to do (limited or open)

 • Whether to do assignment individually or within a group

 • What to do after a specific action has been completed (When this – then … ; or First this – then…)

Bluestein, J. (2008). The win-win classroom: a fresh and positive look at classroom management. Thousand Oaks: Corwin Press.

Hooper, J. (2015, May 01). Impact of Student Choice & Personalized Learning. Retrieved July 19, 2017, from http://gssaweb.org/impact-of-student-choice-personalized-

learning/

Lazowski, R. A., & Hulleman, C. S. (2015). Motivation Interventions in Education: A Meta-Analytic Review. Review of Educational Research, 86(2), 602-640. 

doi:10.3102/0034654315617832

Patall, E. A., Cooper, H., & Wynn, S. R. (2010). The effectiveness and relative importance of choice in the classroom. Journal of Educational Psychology, 102(4), 896-915. 

doi:10.1037/a0019545

Stefanou, Candice R. et al. “Supporting Autonomy in the Classroom: Ways Teachers Encourage Student Decision Making and Ownership,” Educational Psychologist, 

2004. p. 109. http://faculty.washington.edu/sunolen/562/old%20562%20files/Stefanou.pdf

SUPPORTING RESEARCH

ORGANIZATIONAL AUTONOMY SUPPORT
Students are given opportunities to:

• Choose group members

• Choose evaluation procedure

• Participate in creating and implementing classroom rules

• Choose seating arrangement

PROCEDURAL AUTONOMY SUPPORT
Students are given opportunities to:

COGNITIVE AUTONOMY SUPPORT
Students are given opportunities to:

• Choose materials to use in class projects

• Choose the way competence will be demonstrated

• Display work in an individual manner

• Discuss their wants

• Handle materials

• Discuss multiple approaches and strategies

• Find multiple solutions to problems

• Justify solutions for the purpose of sharing expertise

• Have ample time for decision making

• Be independent problem solvers with scaffolding

• Re-evaluate errors

• Receive informational feedback

• Formulate personal goals or realign task to correspond with interest

• Debae ideas freely

• Have less teacher talk time; more teacher listening time

• Ask questions

VARIATIONS
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TEACHING EXECUTIVE 
FUNCTIONING / SELF REGULATION
Tier 1   

PURPOSE

• Kids need to be emotionally regulated to learn and engage and practice wellness

• To develop the ability for students to become self -aware of physical and emotional needs.

• To enable students to manage themselves in diverse situations cultivate relationships within 

the classroom 

• To increase student engagement

• To improve behaviors by increasing the student’s connection with others in the school 

community

MATERIALS

• Genuine smile

• Welcoming appearance

• Personal knowledge of student when possible

PROCEDURE/PROCESS

• Teacher is at the classroom door a few moments before the students begin to enter

• Teacher engages in a verbal interaction with each student before the student enters the 

classroom

• Greet students by name, and if time permits ask personal question or comment to strengthen 

student-teacher relationship

Wong, H. K., & Wong, R. T. (1991). The first days of school. Sunnyvale, CA: Harry K. Wong Publications.

Behavior Intervention Planner. (n.d.). Retrieved July 18, 2017, from http://www.interventioncentral.org/tools/behavior-intervention-planner

Allday, R. A. and Pakurar, K. (2007), EFFECTS OF TEACHER GREETINGS ON STUDENT ON-TASK BEHAVIOR. Journal of Applied Behavior Analysis, 40: 317–320. doi:10.1901/

jaba.2007.86-06

Allday, R. A., Bush, M., Ticknor, N. and Walker, L. (2011), USING TEACHER GREETINGS TO INCREASE SPEED TO TASK ENGAGEMENT. Journal of Applied Behavior Analysis, 44: 

393–396. doi:10.1901/jaba.2011.44-393

SUPPORTING RESEARCH

KINDNESS 
SCALES
- Seth Godin 
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Many kids with learning and attention issues struggle with executive functioning. Executive 

functions are the brain’s self-management system; they work together to help organize and 

act on information. They include:

• Self-monitoring and impulse control: keeping track of the effect of your behavior on others; stopping behavior at  

  the proper time

• Shifting and flexibility: shifting from one situation to another, transitions, flexible problem solving

• Emotional control: managing emotions and modulating emotional responses appropriately

• Initiating: starting tasks without procrastination

• Working memory: holding information in mind for the purpose of completing a task; sticking to an activity; recalling  

  information

• Planning and organizing: setting priorities, developing steps to task completion, understanding main ideas and  

  communicating key concepts

• Task monitoring: staying on task, regulating alertness, checking work, assessing performance after task to ensure  

  goal attainment

• Attention focus and sustainment: directing, shifting, or sustaining attention

Without proper development of these functions, students will struggle with completing everyday tasks like 

schoolwork. There are ways to help, through classroom accommodations  and informal supports and strategies. In 

the following pages, you will find a few simple strategies to bolster your students’ executive functions.

1. VISUAL TIMERS

2. SELF TALK

EXECUTIVE FUNCTION ADDRESSED: Self monitoring and impulse control

EXECUTIVE FUNCTION ADDRESSED: Emotional control

Using visual timers with students can help to increase their ability to “hold their instincts at bay.” There are several ways that 

students can visually track time. One of the simplest (and most immediately controllable by the child) is a sand-timer. Another 

option is the manual Time Timer available at teaching supply stores. Several free apps are available that can visually represent a 

sand timer (such as Best Sand Timer or Cool Hourglass). For young children, an app such as Timer for Kids & Children can be fun. 

(There is a Time Timer app available on the App Store for a moderate fee, though there are many free alternatives). 

A child with low inhibition first needs to learn what a timer is for, and how to use it. In order to maximize skill development, the 

student should eventually have as much control over the process of setting and keeping track of it, though this may have to be 

guided and scaffolded at first. Students can be encouraged to watch the sand trickle (or circle close), “hold their thought [or 

action],” and then follow a plan of action upon completion of the timer’s cycle, helping begin the process of the child internalizing 

this skill. An excellent app (available on the App Store for a moderate fee) to help focus on this executive function is called 

“choiceworks.”

Teaching kids self-talk is a great strategy for helping students begin to understand the power of thinking over lower-brain functions. 

This might be as simple as teaching the student an acceptable phrase that they can use to de-escalate their rising frustration, such 

as, “Gotta stay cool,” “I can do this,” “Freaking out is not going to help,” or the like. This is often best addressed in cooperation with 

the student (if they come up with the terminology, it’s much more likely that they will use it on their own).

Students will often need to be educated on the way our thoughts can intervene between a situation and their ensuing feelings.

Most of us use self-talk on a regular basis throughout the day, often without being aware. Teaching kids to become aware of the 

self-talk they already use, then teaching them to replace it with a helpful phrase, can increase their ability to use their thoughts to 

“talk to themselves.” Young children will often need to vocalize aloud (quietly) before learning how to do this silently.

ADDENDUM
Executive Functions   
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3. BIG ROCK, LITTLE ROCK

4. CHANGING THE ROOM

EXECUTIVE FUNCTION ADDRESSED: Shifting and flexibility

EXECUTIVE FUNCTION ADDRESSED: Attention focus and sustainment

This strategy is an explicit method of recognizing the intensity of the problem (so that students can begin to modulate the intensity 

of their reactions). Big Rock, Little Rock involves sorting problems by size. After coming up with an age-appropriate labelling chart 

(young children might start with Small, Medium, and Big, while adolescents might use a percentage chart), you can teach a child to 

delay their response to a problem until they label the problem as big or little. Then (and only then), they can choose how to cope 

or respond. A fun way to teach this concept is with different-sized rocks. For more elaborate work on this skill, students can paint 

(with a thick paint such as nail polish or liquid paper) a representation of their problem on the rock before sorting it into the size-

appropriate container. Size-appropriate responses can be written and adhered to the outside of the container. For example, a rock 

with the label “My friend pushed me on the playground” (which the student might represent simply with the word “push”) might be 

sorted into the small rock container. One of the small-rock responses on the outside of that container might be, “Walk away and 

find something else to do.”) Students often find that this sorting process itself can help to “resolve” (or dissolve) the little problems. 

The process requires a conscious re-labelling, and stretches the “flexibility muscle.”

Because a child who struggles with focusing attention is prone (naturally) to distraction, a seemingly simple strategy is to reduce 

the amount of potentially distracting stimuli in the child’s vicinity. Some suggestions include:

• Preferential seating (near the teacher, away from windows and doors, separated from high-movement and high-volume peers, and  

  close to attention-focusing aides (such as an Educational Assistant, or the suggested tools in the next bullet), facing in a direction  

  that offers the least amount of visual or movement-based distractions;

• Student-selectable tools that can reduce distractions (noise-reducing headphones, a desk carrel, soft music acting as white noise,  

  appropriate and effective fidget tools);

• Organizing structures (clear plastic containers with labels, bins for homework; consistent space on whiteboard for writing     

  homework, visual schedules);

• Teaching the child organizational structures (sectioned binders, color-coded subject materials, desk-based individualized visual  

  schedules, checklists);

• Built-in variety and choice for expected tasks (either selecting the task to be done, or the order in which tasks are to be done);

5. CHECKLISTS

6. PRAISE EFFORT, NOT 
 INTELLIGENCE

EXECUTIVE FUNCTION ADDRESSED: Working memory

In his book The Checklist Manifesto, surgeon Atul Gawande explains how the simple tool of the checklist can circumvent working 

memory problems, reduce feelings of being overwhelmed, increase task completion, reduce simple mistakes, and increase student 

efficacy. First, however, most students need to be taught how to use checklists. Begin by breaking down a task into its component 

steps, then introduce simple, teacher-created checklists that the student can check off upon each step’s completion. A laminated 

list with an erasable marker can make this a reusable and recognizable strategy for the student. Eventually, the student can be 

taught to make their own checklist of steps toward task completion. 

Students with working memory deficits will probably need to be reminded to use their checklists. Teachers can embed 

metacognitive questions into instruction, and explicitly teach the steps to completing new or complicated tasks. 

Offer a good deal of praise when a child uses executive skills. Try to maintain this heuristic: three positives for every piece of 

corrective feedback you give. Remember, a student’s efficacy grows only when they believe they have the ability to control the trait 

you are praising. If you praise the results (“What an incredible picture you’ve drawn!”) or the child’s intelligence (“You are so smart, 

kiddo!”), it will often result in increased anxiety or reduced achievement. If, on the other hand, you praise their effort (“I love how 

you worked hard at that, even when it was difficult,” or “I am so proud of the work you put into this,”) the student perceives it as 

repeatable, and their efficacy (or belief in their own ability to succeed) increases.

Remember 3:1 -- Offer three pieces of specific praise for every one piece of corrective feedback.
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