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Dedication 
 

Thank you to the members of the Prairie Rose literacy committee who dedicated their 

time, expertise and commitment to the realization of the PRSD’s literacy goal. The 

tier two empirically supported strategies in the following playbook were selected 

with the guidance of Jigsaw Learning. Authors include: Camille Quinton, Kerry 

Watson, Sherry Rissling, Linda Gatz, Jennifer Tiffin, Angela Hazell, Cammie 

Kannekens, Cathy Hogg, Cheryl Rebmann, Clayton Montoya, Amber Pinchin, Tanis 

Wendt, Richard Pomreinke, Jean Kimber, Lenore Peers, Melissa Heidinger, Robyn 

Harrington, Sherry Craven, Tami Cox, Cathy Hynes, Jason Duchscherer, Alisha 

Sims, Tammy Jenkins, Arnold Frank, Stuart Angle, and Reagan Weeks. 
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Forward 
 

The Prairie Rose playbook was written to share instructional practice, 

and provide a teacher developed collaborative response model specific to literacy. 

The strategies are meant to be cross curricular, and to act as provocations for learning 

conversations. The collection of teacher curated strategies included in this publication 

are not comprehensive learning experiences, but rather a starting place to assist our 

students in achieving mastery. Our schools create a culture of high quality work 

through the development of background knowledge so students feel anchored, 

through scaffolding to support academic success, and by providing opportunities for 

creative freedom. Prairie Rose School Division strives to make learning public and 

encourages interested readers to explore our website and social media feeds for a 

look into what is happening in our classrooms. We are never finished learning.  We 

welcome feedback, and encourage you to think of our resources as living documents.  
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Reciprocal Teaching 

 

Goal 
Students use comprehension strategies independently, including; prediction, question generation, 

clarification and summarization. Teachers model the four strategies followed by students assuming 

the teaching role and guiding the discussion. The goal is for students to be able to monitor their own 

comprehension as they read. 

 

Material/Environment 
 Multiple copies of a text 

 

Process 

1. Put students into a small group of two or four students. 

2. Set aside at least four successive instructional days to introduce each of the following 

comprehension strategies: Day 1: predict Day 2: summarize Day 3: question, Day 4: 

clarify. As each strategy is introduced talk out loud about your thinking as the technique is 

applied to a sample passage. Record responses. You can use the sample Reciprocal 

Teaching Strategies Worksheet or create your own. Check for student understanding of key 

concepts.  

 
Predict 
Before you read the selection, look at the title, read the headings, and examine the illustrations. Now make a prediction 

about the contents of the passage. Read the selection and compare the text to your prediction at several points in the 

selection. As you read further along consider whether you would now change your initial prediction.  

Summarize 

After each paragraph or section stop and summarize what you have read. Try to consolidate main ideas into one or two 

sentences. Capture the main idea but leave out extraneous detail. 

Question 

After you have finished reading the passage look at the summaries you noted. For each main idea or summary, ask a 

question that the summary or main idea will answer.  

Clarify 

When we read there will be times when we struggle to understand words, phrases, or ideas. Some ways to clarify 

meaning including reading around the trouble text to see if context or examples are given or you may need to look up a 

definition in the dictionary. Another strategy is to carefully reread or ask for a teammates interpretation.  

 

3. Following the introduction of the key strategies, students can apply the four reciprocal 

teaching strategies to a reading passage. Briefly review the technique for prediction, 

summarization, question generation, or clarifying and then select a student to guide the 

group to apply the strategy. You may choose to have students record their responses for 

each technique or share verbally. A sample recording sheet follows.  

4. As mastery of the strategies increases students can read text silently. Students then work 

through the four strategies as a team. calling on different students to discuss how they 

applied the strategies to the passage.  

5. Give students copies of the Reciprocal Teaching Strategies Worksheet and instruct them to 

read a passage silently without interruption. Prior to their starting, remind students to take 

time occasionally during reading to make predictions about the text, note main ideas, 

formulate key questions, and clarify unclear material. 

 

Evidence 
Oczuks, L. (2003). Reciprocal teaching at work: Strategies for improving reading comprehension. 

Newark, DE: International Reading Association. 
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Palincsar, A. S. & Brown, A. (1984). Reciprocal Teaching of Comprehension-Fostering and 

Comprehension Monitoring Activities. Cognition and Instruction, 1(2), pp. 117-175. 
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Reciprocal Teaching 

 

Student Name: _______________________Text: __________________________  

 

Predict   
Before you read the selection look at the title, read the headings, and look closely at illustrations. 

Write your prediction about the content of the passage. 
 

 

 

 

Summarize  
As you finish paragraphs or pages of the passage summarize the main idea.  
 

 

 

 

 

 

 

 

 

 

 

 
Question  
For every main idea ask a question that the main idea will answer.  

 

 

 

 

 

 

 

 

 

 

 

 
Clarify 

Copy down any words, phrases, or sentences in the passage that are unclear 

 

 

 

 



P a g e  | 8 

 

Annotated Work 

Goal 
The reader is taught the strategy of “marking up” sections of text with a highlighter or by underling, 

and makes notes in his/her own words in the margin or on sticky notes attached to the text to ensure 

understanding, assist with analysis, and make connections. 

During this process, the reader learns to formulate questions in response to what he is reading, 

learns to analyze and interpret elements of poetry or prose and learns to draw conclusions and make 

inferences based on explicit and implicit meaning 

 

Material/Environment 
 Copies of text being studied 

 Highlighters, sticky notes, and/or suitable writing materials 

 

Process 
1. Using a SMART board or alternate projection tool and display the piece of text and model 

reading it first. No one starts highlighting until they have read through the text.  

2. As students watch, the teacher can then model the process of highlighting the text by talking 

his/her way through WHY certain items have been chosen to highlight. Model making notes 

that include questions, inferences, elaborations, and connections.  

3. As the lesson continues, the teacher can ask students to pick items for highlighting or 

notetaking, sharing their reasons. 

4. Continue to encourage notes and highlighting as the process continues, such as any 

questions they need to ask, predictions about what will happen as the story progresses, 

identification of figurative language (similes, metaphors, symbols, etc.) depending on the 

purpose of the lesson. It is helpful to use sticky notes and attach them along the text. 

5.  Once the process has been learned, students can benefit for having a set of reading 

questions in advance to assist them with finding the main idea, making inferences, finding 

evidence to support their conclusions.  

 

Evidence 
Konrad, M., Joseph, L. M., & Eveleigh, E. (2009). A meta-analytic review of guided notes. 

Education and Treatment of Children, 32(3), 421-444. 
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Inquiry Chart 

Goal 
An Inquiry Chart provides students with a template to assist them in gathering information or 

evidence from several sources. This comprehension strategy encourages students to think critically 

about a topic, assists them in organizing their thoughts, and scaffolds upon background knowledge. 

The strategy can be used to teach students how to research effectively. 

 

Materials/Environment 
 Multiple sources of appropriate reading and/or listening material about a topic 

 Inquiry chart 

 Sticky notes, writing materials 

 

Process 

1. The inquiry chart is organized questions that can be generated by students or the 

teacher about a particular topic. Prompt students to articulate prior knowledge 

related to this topic before beginning the inquiry chart. This improves the questions 

and helps students focus on key concepts. 

2. Sources of material at appropriate reading or listening levels are gathered. 

3. As students read or listen to material answers are recorded in the inquiry chart. 

Ensure student reread the materials to refine responses. 

4. This can be completed with annotations included in the written material by the 

teacher to provide further support. The degree to which this is completed would 

depend on the level of scaffolding required by the student. 

5. When the information is fully gathered students generate a summary. The summary 

may include integrating and evaluating source material, comparing competing ideas 

about a topic, and reporting back to peers or the teacher.  

6. Different answers from various perspectives can be explored as a class. 

 

Variations 

The teacher can annotate the reading or listening material prior to the students beginning the inquiry 

chart for further support. Students can complete this work in small groups with assigned tasks so 

students can compare information gathered. This strategy could be completed prior to a Socratic 

Seminar, which is in the tier one literacy playbook, for students requiring further support. 

 

Evidence 
Assaf, L., Ash, G., Saunders, J. and Johnson, J.  (2011).  "Renewing Two Seminal Literacy 

Practices: I-Charts and I-Search Papers."  English Journal, 18(4), 31-42. 

Hoffman, J. (1992). Critical reading/thinking across the curriculum: Using I-charts to support 

learning. Language Arts, 69(2), p. 121-27. 

 

 

 

 

 

 

 

http://www.ncte.org/library/NCTEFiles/Resources/Journals/VM/0184-may2011/VM0184Renewing.pdf
http://www.ncte.org/library/NCTEFiles/Resources/Journals/VM/0184-may2011/VM0184Renewing.pdf
http://www.ncte.org/journals/ej
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Inquiry Chart 

Topic 
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Think Aloud 

Goal 

Students monitor their thinking as they read improving comprehension. Students reread, clarify, and 

identify contextual clues to make sense of the material. Think aloud scaffolds the reading process 

and provides a process for students to monitor their understanding of a text. Metacognition 

develops and students improve the way they think about text. 

Materials/Environment 

 Text to read aloud and model think aloud strategies 

 Student text 

 List of think aloud prompts 

Process 

1. The teacher models this strategy by discussing thinking they read. Focus on points in the 

text that may be confusing or include important points of reference (new vocabulary, 

unusual sentence construction, key understanding) using identified questions as support. 

Read the selected passage aloud as the students read the same text silently. At certain points 

stop and " think="" aloud"="" the="" answers="" to="" some="" of="" pre-selected="" 

questions. 

2. Introduce the assigned text and discuss the purpose of the Think Aloud strategy. Develop 

with students or share a set of questions to support thinking aloud (see examples below). 

Teachers may determine ahead of time places in the text to stop reading and think aloud. 

a) What do I know about this topic? 

b) What might I learn about this topic? 

c) Do I understand what I just read? 

d) How does this relate to what I read previously? 

e) Can I predict what I will read next? 

f) What were the most important points in this reading? 

g) What new information did I learn? 

h) How does it fit in with what I already know? 

3. Give students opportunities to practice the technique, and offer structured feedback to 

students. Teachers may tailor questions to specific subject areas to provide students with 

more explicit thinking maps. 

Variations 

Have students articulate their thinking to a peer or in a digital voice thread for the teacher to listen 

at a later time and provide feedback. Another strategy would be to provide students with a template 

to record their thinking instead of sharing aloud. 

Evidence 
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Davey, B. (1983). Think-aloud: Modeling the cognitive processes of reading comprehension. 

Journal of Reading, 27(1), 44-47. 

Olshavsky, J. E. (1977). Reading as problem-solving: An Investigation of Strategies. Reading 

Research Quarterly, 12(4), 654-674. 
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Pencil Tap 

Goal 
Self-monitoring and self-correction of reading errors will increase. As a result, reading accuracy 

will improve. 

 

Material/Environment 
 Short texts at the instructional level of the student (able to read with 95% accuracy) 

 Texts can be portions of content from any subject, fiction or nonfiction 

 

Process 
1. The teacher explains to the student that, “When I tap the pencil, you stop, fix your error, then go 

back to the beginning of the sentence. Remember, stop, fix, go back.  

2. Have the student repeat the directions back to the teacher prior to beginning reading. 

3. Student begins reading from text. Teacher taps pencil immediately each time the student makes 

a reading error.  

4. After tapping the pencil, the teacher waits silently for 5 seconds. If the student makes the 

correction, praise them for persevering. If they do not make the correction the teacher states a 

variation of, “That word is______. What is the word?” The student repeats the word. Teacher 

says, “Yes. That word is ____.”  

5. Have the student go back to the beginning of the sentence and start again. The student achieves 

mastery prior to moving onto the next sentence. 

6. The student reads the same passage three times. Follow the same format each time. 

Note 

If a student is not able to make most corrections without teacher assistance the passage is too hard 

or this is not the right intervention for this student. Consider interventions to build decoding skills 

in this case. 

 

Evidence 
Hattie, J., & Timperley, H. (2007). The power of feedback. Review of educational research, 77(1), 

81-112. doi:10.3102/003465430298487 

 

Tenenbaum, G., & Goldring, E. (1989). A Meta-Analysis of the Effect of Enhanced Instruction: 

Cues, Participation, Reinforcement and Feedback, and Correctives on Motor Skill Learning. 

Journal Of Research And Development In Education, 22(3), 53-64. 
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Incremental Rehearsal (IR) 

Goal 
This strategy can help increase student fluency through structured repetition of information such as 

sight words, vocabulary words, and math facts. The strategy uses knowledge-based level questions 

to increase retention of newly learned items and increase fluency and automaticity. 

 

Materials/Environment 
 Based on individual student data - known and unknown facts specific to the student 

 Flashcards 

 

Process 
1. Introduce sight words/math facts to the student at his/her instructional level. 

2. Identify at least 9 items that the student knows and can answer within 2 seconds (known pile). 

3. As well, identify 10 items that the student does not know and cannot answer within 2 seconds 

(unknown pile). 

4. Take all 9 known cards and 1 unknown card. 

5. Place the unknown card on the table and have the student attempt to read it. If they answer 

incorrectly, tell them the correct answer. 

6. Now place a known card on the table next to the unknown card and have the student read it. 

7. Point back to the unknown card and have the student answer. 

8. If the student provides a correct answer, that card is considered “known”. The teacher then 

continues and points to the known card from step 6. The student answers and then the teacher 

lays down the second known card next to the first known card. 

9. Have the student answer. Then, pointing to the unknown card, have the student answer, then 

continue to point to the known cards in the line.  

10. Now lay down the next known card and continue in the same fashion. If the student answers one 

incorrectly, continue the process by having them say the known before they go back and 

reattempt the unknown. Eventually there will be 9 known cards laid down on the table in a line.  

11. Repeat this process until all the unknown cards become known cards. 

 

Variations 
Apply this to any subject with vocabulary, or matching facts like provinces and their capital cities. 

 

Evidence 
Burns, M.K. (2005). Using incremental rehearsal to increase fluency of single digit multiplication facts with 

children identified as learning disabled in mathematics computation. Education and treatment of 

Children, 28, 237-249. 

 

Joseph, L.M. (2006). Incremental rehearsal: A flashcard drill technique for increasing retention of 

reading words. The Reading Teacher, 59, 803-807.  

 

Tucker, J.A. (1989). Basic flashcard technique when vocabulary is the goal. Unpublished teaching 

materials. University of Tennessee at Chattanooga. Chattanooga, TN: Author. 
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Listening Passage Preview 

Goal 
Student fluency will improve by listening to a fluent reader, and following along before practicing 

the same passage, receiving corrective feedback as needed. 

 

Materials/Environment 
 Reading passage/2 copies of the same book 

 Peer or parent working with a student would benefit from advance training in the use of the 

listening passage preview approach (may work well with Parent Teacher Academic Teams 

strategies) 

 Quiet location with limited distractions 

 

Process 
1. Sit side by side with the student in the chosen location. Ensure that both the student and the 

fluent reader can easily follow the text by providing each with their own copy or placing the 

text strategically. 

2. The reader informs the student that they will be reading together. Each time the reader will 

proceed first while the student follows, then the student will read the indicated passage out loud. 

3. The reader will read aloud for about 2 minutes while the student follows. If the student is 

younger or less-skilled, the reader can track the reading progress across the page with a finger to 

encourage the student to keep up.  

4. Stop reading and tell the student to begin to read the same passage. Tell them that you will help 

them with any words that they do not know. Have them proceed reading aloud. 

5. If the student commits a reading error or hesitates for longer than 3 – 5 seconds, tell the student 

the correct word and have them continue reading. 

6. Repeat steps 3, 4 and 5 until you have finished the selected passages or the story. 

 

Variations 
Promote comprehension by asking occasional questions (who, what, when where, why). Have the 

reader react to what you both have read through conversation or written prompts. 

Preview a text multiple times as a rehearsal technique so a student can read the story more fluently 

during reading group. 

 

Evidence 
Rose, T.L., & Sherry, L. (1984). Relative effects of two previewing procedures on LD adolescents' 

oral reading performance. Learning Disabilities Quarterly, 7, 39-44. 

Van Bon, W.H.J., Boksebeld, L.M., Font Freide, T.A.M., & Van den Hurk, J.M. (1991). A 

comparison of three methods of reading-while-listening. Journal of Learning Disabilities, 

24, 471-476. 
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Prosody Intervention – Stop and Go 

 

Goal 
Using this strategy, students that read through periods, don’t pause at commas and that have poor 

phrasing will develop improved fluency. 

 

Materials/Environment 
 Short texts at a student’s instructional level (able to read with at least 95% accuracy) 

 

Process 
1. After giving the student an appropriate reading passage, ask him/her to read aloud one sentence 

at a time. The reading needs to be fluent, not hurried – similar to a conversation or reading a 

bedtime story to a sibling. 

2. First Reading – at the end of each sentence, the teacher says “Stop”. Wait up to five seconds, 

depending on the difficulty of the next sentence. Now the teacher says, “Go.”  

3. The student continues in this fashion reading one sentence at a time with the teacher directing, 

“Stop……go.” Complete the passage. 

4. Second Reading – Teacher directs the student to read again, one sentence at a time, but this time 

the student stops and takes a breathe at the end of each sentence. 

5. Third Reading – The student reads naturally, briefly pausing at the end of each sentence. 

 

Evidence 
Ardoin, S. P., Morena, L. S., Binder, K. S., & Foster, T. E. (2013). Examining the Impact of 

Feedback and Repeated Readings on Oral Reading Fluency: Let's Not Forget Prosody. 

School Psychology Quarterly, 28(4), 391-404. 

 

Noltemeyer, A., Joseph, L. M., & Watson, M. (2014). Improving Reading Prosody and Oral Retell 

Fluency: A Comparison of Three Intervention Approaches. Reading Improvement, 51(2), 

221-232. 
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Personal Dictionary 

 

Goal   
This strategy is used to assist students in learning to write a fluid first draft without perseverating on 

spelling errors. A personal dictionary will give additional support to all students, focusing on their 

specific spelling challenges. Ideally, as students’ progress they will modify the dictionary to remove 

words they have now mastered. 

 

Materials (options) 

 A published "printable" available from a publishing company template with a page for each 

letter  

 The first 200 Dolch Sight Words could be printed in the margins for each letter page as an 

added support 
 A scribbler/duotang/etc. in which each students writes their words on a separate 

alphabetized page 

 A digital version in Google docs or Microsoft 365 

 A "school wide" or "classroom wide" word list on a sheet of cardstock or in a page protector 

 The list may include an alphabetized commonly misspelled list and an additional column for 

students to record their individual spelling word hang-ups 

 

Process 
1. Students are provided with a personal spelling dictionary template (see material options above). 

2. Students need to be taught about the parts of the process (Dolch Words, finding the correct page 

to write your words, etc.) that they will use frequently in their writing. 

3. Student then transfers the indicated words to their personal dictionaries. 

4. When students are writing, they will have their personal dictionaries out on their desk. 

5. Students may be encouraged to write a fluid first draft with inventive spelling, and underline 

those questionable spellings they are unsure of. They will then use the personal dictionary to correct 

their spelling issues (without waiting in line at the teacher's desk!) 

 

Variations 
When students in older levels are using their personal dictionary, it may be useful to have them also 

include the incorrectly spelled version ie. should of --> should have; gonna --> going to 

Dictionaries could include Lists of other writing basics such as a list of transitions, sentence 

starters, commonly confused homonyms.  

Pages of theme words could be added to their dictionaries (Christmas, Fall, etc.). Ideally, this 

personal dictionary could be passed to the next grade level, (e.g. Use the same list from grades 1-3, 

or throughout all of high school) and with the student in all subject areas. 

 

Evidence 
Rupley, W.H., Logan, J.W., & Nichols, W.D. (1998/1999). Vocabulary instruction in a balanced 

reading program. The Reading Teacher, 52, 336–346 

 

 

 

http://www.reading.org/General/Publications/Journals/RT.aspx
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Cover, Copy, Compare 

Goal 
This intervention promotes the acquisition of spelling, geography, or mathematics. The intervention 

is simple and can be self-managed. Many learning attempts can take place in a short period of time 

enhancing accuracy, fluency, and maintenance.  

 

Materials/Environment 
 Correctly completed work (spelling words, maps, mathematical equations) 

 Paper to write and paper to cover the correctly completed work 

 

Process 
1. The teacher prepares correctly completed materials for each student (spelling words, maps, 

mathematical equations).  

2. The student reviews the correctly completed material. 

3. The student covers the correctly completed material so it cannot be seen. 

4. The student attempts to copy the material on their own without referencing the correctly 

completed work. 

5. The student compares their work to the correctly completed material. 

6. If the item has been completed correctly, move to the next item and repeat. If it is incorrect 

the student studies the correct model again, covers the item, and again attempts from 

memory. Now check for correctness again. If this occurs more than three times the item 

needs to be further scaffolded.  

 

Variations 
 Have students respond orally 

 Adapt CCC for foreign-language vocabulary. Students can acquire foreign-language 

vocabulary via Cover-CopyCompare (Carter, Won, & Mayton, 2013).  

 

Evidence 
Carter, S. L., Won, C., & Mayton, M. R. (2013). Enhancing foreign language competency using the 

cover, copy, compare technique: An exploratory evaluation. Education and Treatment of 

Children, 36(2), 105-116. 

 

Grafman, J. M., & Cates, G. L. (2010). The differential effects of two self-managed math 

instruction procedures: Cover, copy, and compare versus copy, cover, and compare. 

Psychology in the School, 47, 153-165. doi:10.1002/pits.20459 

 

Joseph, L. M., Konrad, M., Cates, G., Vajcner, T., Eveleigh, E., & Fishley, K. M. (2011). A meta-

analytic review of the cover-copy-compare and variations of this self-management 

procedure. Psychology in the Schools, 49(2), 122-136. 

 

Skinner, C. H., McLaughlin, T. F., & Logan, P. (1997). Cover, copy, and compare: A self-managed 

academic intervention effective across skills, students, and settings. Journal of Behavioral 

Education, 7, 295-306.  
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Error Correction and Word Attack  

Goal 
The following strategies will provide students with error-corrections techniques that can be 

supported by work with teachers or parents which works best with developing readers. 

 

Materials/Environment 

 Reading material at the instructional level 

 Writing materials  

 Index cards  

 Suitable area for one on one oral work 

 

Process 

1. Word Supply (Simplest error correction strategy but less powerful than others included here) 

a.  Provide the reading material, but before reading begins, tell the reader that they will 

follow this process: 

i. If a word is unknown to them, the teacher will tell them the correct word while 

the reader listens and points to the word. The reader will then repeat the word 

and continue reading. Unknown words may be recorded by the teacher or 

student. 

ii. When an error is committed, immediately pronounce the correct word, have the 

student repeat it and continue. Do not interrupt to correct minor errors.  

2. Sentence Repeat 

a. Same process as for word supply, but after the student has repeated the word, he/she 

immediately repeats the entire sentence, then continues to read the passage. As stated 

above, do not interrupt to correct minor errors. 

3.  “Word Attack” Hierarchy 

a. The instructor will prompt the student with these cues in the order given here. As soon 

as the student correctly identifies the word, the reading continues until the next 

significant error. 

i. “Try another way.” 

ii. “Finish the sentence and guess the word.” 

iii. “Break the word into parts and try each one.” 

iv. The teacher covers parts of the word and the student pronounces only what is 

visible. The word is then repeated as a whole word. 

v. “what sound does ___ make?” Phonemic information is used to break down the 

word.  

Tell the student the word if all the above fail. The student then repeats the word 

and continues reading (Haring, et al., 1978) 

4. Error Word Drill 

This four-step procedure is one effective way to build reading vocabulary. Keep track of error 

words in an “Error Word Log”. Date the entries. 

a. Once the reading session is complete, write out all the error words - up to 20, one per 

card. If there are fewer than 20, supplement the list from earlier readings with errors. 

b. Review the cards with the student, removing any cards that the student pronounces 

correctly (within 5 seconds) from the deck. 

c. When the student misreads a word, pronounce it, have the student repeat it, ask “What 

word?” for another chance to repeat. Return the card to the bottom of the deck. 
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d. Continue until all are read correctly, then reshuffle the deck and repeat the process. 

e. The drill continues until time runs out or the student has read the words without error 

twice. 

 

Evidence 
Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: Research in the 

classroom. Columbus, OH: Charles E. Merrill Publishing.  

Jenkins, J. & Larsen, D. (1979). Evaluation of error-correction procedures for oral reading. Journal 

of Special Education, 13, 145-156.  

Singh, N.N. (1990). Effects of two error-correction procedures on oral reading errors: Word supply 

versus sentence repeat. Behavior Modification, 14, 188-199.  
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Exemplars 

Goal 
Deconstructing exemplars of student work illustrate different levels of performance, enhance 

understanding of what high quality work looks like, and demonstrates literary skills such as 

comprehension, fluency, and vocabulary development. 

 

Materials/Environment 
 Exemplars of writing or reading 

 Exemplar data base can be found here http://modelsofexcellence.eleducation.org/ 

 

Process 

1. The teacher elicits from the students the criteria for successful completion of the task. 

2. An exemplar is deconstructed by identifying the criteria identified above and is led by the 

teacher. 

3. Students work through another example deconstructing for elements of quality and make 

annotations throughout the piece of their observations 

4. Students then consider how the elements of quality identified in the exemplar inform the 

project they are about to begin. 

5. Students complete their assigned work. 

6. Students deconstruct their own work or a peers for elements of quality and revise to improve 

 

Variations 

Variations may include having students complete only portions of an assignment prior to 

deconstructing their own work. A teacher may provide categories or feedback stems to make the 

identification of quality process easier for some students. Teacher may also use an exemplar that 

does not showcase quality and have student compare and contrast. It is critically important that the 

exemplars used are non-identifiable and have not been completed by students currently in the 

school.  

Evidence 

Hendry, G. D., White, P., & Herbert, C. (2016). Providing Exemplar-Based "Feedforward" before 

an Assessment: the role of teacher explanation. Active learning in higher education, 17(2), 

99-109. 

 

 

 

 

 

 

 

 

http://modelsofexcellence.eleducation.org/


P a g e  | 22 

 

Sentence Combining  

Goal 
Combining sentences encourages a writer to change fragmented or short statements and combine 

them into one effective sentence. Students enhance their writing style through inserting adjectives 

and adverbs, producing compound subjects and objects, and using conjunctions. Sentence 

combining skills develop over multiple writing sessions and may not be necessary for all writers. 

Material/Environment 
 Written piece 

 Revision supplies (electronic or paper based) 

 

Process 
1. Teachers begin by reviewing the sentence combining process and modeling several in small 

groups or one on one. They review examples that a). insert adjectives and/or adverbs, b). use 

compound subjects/objects, c). and use conjunctions. 

2. Students review their writing and identify short sentences that could be more effective by 

combining. Students may work with a peer to assist with the identification process. 

3. Students choose which sentence combining method to use for the revision and combine the 

sentence accordingly. 

4. Students read aloud the newly formed sentence to a partner or teacher. Once all identified 

sentences are modified the student rereads the entire passage.  

Variations 

Sentence combining lessons may begin with oral practice, a strategy that may be particularly useful 

for English language learners, and those struggling to translate ideas to paper. Teachers may begin 

by asking students to combine two short sentences and as skill increases, ask students to combine 

more complex ideas. Teachers may consider using sentences from familiar books and stories and 

reverse the process. Another variation includes providing cued examples of critical information by 

underlining specific words within the sentences. 

 

Evidence 

Graham, S. (1997). Executive control in the revising of students with learning and writing 

difficulties. Journal of Educational Psychology, 89, 223-234. 

Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. Reading Teacher, 

58, 468-471. 

Strong, W. (1986). Creative approaches to sentence combining. Urbana, IL: ERIC Clearinghouse 

on Reading and Communication Skills & National Council of Teachers of English. 
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Reverse Outline 

Goal 
This is used with a completed draft of writing to provide a clearer picture of how the writer carried 

out the plan in the paper. It will help the writer to develop the argument, improve the organization 

or structure and determine if the paper answers the main question or task. It provides feedback to 

the writer to refine the paper on a paragraph-by-paragraph basis. 

 

Materials/Environment 

 A partial or complete draft of a writing assignment 

 Computer or writing materials 

 Students will need direct instruction in this process to make effective use of the strategy. 

 

Process 

1. Decide which of these 4 methods you will use and number each set: 

a. Topic Sentence Method 

i. Copy each topic sentence from each of the body paragraphs onto a separate 

blank document in order 

b. One-Sentence Summary method 

i. Create a one-sentence summary from each of the body paragraphs onto a 

separate blank document in order 

ii. Each sentence should express the main ideal of the paragraph 

c. Two-Sentence Subject and Function Way 

i. For a more detailed approach, some writers will turn each paragraph into a 

pair of sentences with the first showing the paragraph’s subject (topic) and 

the second showing the paragraph’s function (purpose – compare, propose, 

describe…) Number them and keep them in order. 

d. Idea-by-Idea Method 

i. If the draft is more challenging, pull the units of thought from each 

paragraph. There may be more than one idea from each. It may be best to 

record these as complete sentences. 

2. Once students have become familiar with the methods, and have completed one of the 

methods, they are ready to begin the review process. 

a. Review the ratio of paragraphs to pages by counting the total paragraphs to total 

pages. This will help to determine if paragraphs are too long or too short. 

b. Review the focus by checking the summaries to see if the argument or structure 

reveals an effective approach to the subject. Look for any imbalance in a comparison 

paper for example. 

c. Review the organization of the paper. Is a reorganization of paragraphs needed, or do 

paragraphs need to be added or removed? Is it chronologically correct? 

d. Review paragraphs to determine if any need to be combined or differentiated. 

e. Keep or cut paragraphs according to the review of the contributions to the entire 

draft. 

3. Now revise and rewrite. 

 

Variation 
Have students complete the reverse outline in stages instead of after completing the entire paper. 

The reduces the anxiety of multiple drafts and prevents repeated writing errors.  
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Evidence 
Crabbs, M., Allan, J., & Crabbs, S. (1985). Action approaches for the writing process. Elementary 

School Guidance & Counseling, 20(1), 4-10. Retrieved from 

http://www.jstor.org/stable/42868697 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


