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Dedication 
 

Thank you to the members of the Prairie Rose literacy committee who dedicated 

their time, expertise and commitment to the realization of the PRSD’s literacy 

goal. The strategies in the following playbook were selected to assist teachers in 

their quest for excellence for themselves and for students. Authors include: Linda 

Matsumoto, Angela Hazell, Brian Andjelic, Cammie Kannekens, Cathy Hogg, 

Cheryl Rebmann, Clayton Montoya, Corinne Graumans, Gayle Vass, Janet Kraft, 

Jean Kimber, Jennifer Tiffin, Laura Smith, Lenore Peers, Melissa Fabbro, Robyn 

Harrington, Sherry Craven, Stephanie Starner, Stuart Angle, Susan Martin, 

Tammy Cox, Tanis Wendt, Camille Quinton, Cathy Hynes, Jason Duchscherer, 

Tammy Jenkins, Vicki Glass and Reagan Weeks. 
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Forward 
 

The Prairie Rose playbook was written to make our practice public, 

share learning stories, and provide a teacher developed literacy resource. The 

strategies are meant to be cross curricular, and to act as provocations for learning 

conversations. The collection of teacher curated strategies included in this 

publication are not comprehensive learning experiences but rather a starting place 

to assist our students in achieving mastery. Our schools create a culture of high 

quality beautiful work through the development of background knowledge so 

students feel anchored, scaffolding to support academic success by providing 

opportunities for intellectual freedom. Prairie Rose School Division strives to make 

learning public and encourages interested readers to explore our website and social 

media feeds for a look into what is happening in our classrooms. We are never 

finished learning.  We welcome feedback, and encourage you to think of our 

resources as living documents.  
 

 

 

 
Fishbowl Strategy in Cammie Kannekins’ high school Social Studies class 
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Fishbowl 

 

Goal 

Fishbowls can be used to assess comprehension or group work, to encourage 

constructive peer assessment, to discuss issues in the classroom, or to model 

specific techniques (e.g. Literature circles or Socratic Seminars). 

It is a peer-learning strategy involving an inner circle of students (to model a 

particular practice or strategy) and an outer circle of students (to act as observers 

who may assess the interaction of the inner group). 
 

Material/Environment 

 Chairs or desks for each student arranged in concentric circles 

 Checklist or reflection questions (depending on the instructional need) for 

the outer circle students 
 

Process 

1. Arrange chairs/desks into two concentric circles. The inner circle may be 

only a small group or even-numbered partners. As you explain the activity, 

ensure that you clearly delineate the unique roles of each circle. 

2. The inner circle interacts using a discussion protocol or the script of the role 

play. You may wish to inform students of their role ahead of time so they 

can come prepared. 

3. Each student in the outer circle will be given a list of aspects of group 

interaction they should silently observe and comment on (e.g. whether the 

group members use names to address each other, take turns, or let 

everyone’s voice be heard). 

4. Ensure that students have the opportunity to participate in each of the circles, 

although they don’t all have to be in both circles every time you do a 

Fishbowl activity. 
 

Variations 

 Each person in the OUTSIDE circle can have one opportunity during the 

fishbowl to freeze or stop the inside students in order to ask a question or 

share an insight. 

 Or – have each student in the OUTSIDE circle observe one student in the 

inner circle for a specific aspect of group interaction (how many times did 

the student participate, how many times did s/he ask a question). There may 

be more than one OUTSIDE person observing an inside participant. 
 
Link to further reading https://www.edutopia.org/pdfs/coop_math_bowman/bowman_fishbowl_method.pdf 

 

 

 

https://www.edutopia.org/pdfs/coop_math_bowman/bowman_fishbowl_method.pdf
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Jigsaw 

 

Goal 

The goal of the Jigsaw strategy is to divide up a topic with each student becoming 

the expert in his/her section.  This can be done with text or less commonly video 

clips. Students then orally summarize for the whole group their knowledge about 

their section. 
 

Materials/Environment 

 Any text on a topic the class is studying 

 Writing materials 

 Comfortable open space 

 

Process 

1.  Arrange students into groups of 3-5. 

2.  Divide the material into sections as per the number of students you have in 

the group. 

3.  Give each member of the group his/her section. 

4.  The student reads his/her section independently. 

5.  Students who have the same number now meet in their expert groups to 

summarize the key points and record on writing material. 

6.  Each member then returns to his/her original home group to report and teach 

that. 

 

Variations 

 For younger grades or if time is limited, skip the expert group discussion. 
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Mystery Quotes-Modified 

 

Goal 

The Mystery Quotes strategy can be used to introduce a new topic, develop an 

existing topic, or conclude the topic of study. Students are able to connect the 

quote to background knowledge and make inferences. 

 

Materials/Environment 

 Quote, passage, or image related to the topic 

 Prepared questions to help students access background knowledge, connect 

to other subject matter or ideas, and to provoke inferences 

 

Process 

1.  Place the quote on the floor, wall, table etc. 

2.  Teacher presents the quote. 

3.  Teacher facilitates a discussion among the class as to their interpretation of 

the quote.  This could include who said it, time period, where it happened, 

why, etc. 

4.  After the discussion, the teacher reveals the mystery quote and answers the 

questions: who said it, time period, where it happened, why, etc. 

 

Variations 

 Students can be placed into smaller groups instead of the entire class. 

Teacher may choose to provide students with question stems so they are 

prepared to extend thinking. 

 Student interpretation can be recorded. 
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Say Something 

Goal 

Using a paired reading strategy that provides students with a structure for 

reflecting on a portion of a text, students think out loud, listen closely to each 

other, and develop shared understanding of the text. The time frame for this 

strategy is intentionally brief. 

 

Material/Environment 

 A common text 

 

Process 

1. Determine what portion of the text students will read silently then chose the 

stopping points at which they will stop and “say something”.  

2. Describe what students will say to each other when they reach the stopping 

point:  

 a question  

 a brief summary  

 a key point  

 an interesting idea  

 a new connection 

3. Model succinct and/or thoughtful examples of what a student might say at 

each stopping point.  

4. Have students read the text reminding them that they will each in turn “say 

something” to their partner when they reach the predetermined stopping 

spot. 

5. This process continues, partners stopping at each chosen point and saying 

something until the selection is completed. 

6. Upon completion of the reading and sharing, have the whole group engage 

in a discussion of the text. 

Variations 

 Post a timer that partners can see so that they can keep moving through the 

material and not become stalled. 

 Provide stems for partners to use: 

 “A question that comes to mind when I read this is…” 

 “This reminded me of…” 
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Sketch to Stretch 

Goal 

This visualization strategy is used to improve comprehension by examining 

vocabulary and phrases that are unfamiliar or difficult to understand.  It can be 

used with any subject content or grade level.  Students will receive a passage of 

text to read and then will sketch key understandings of confusing or difficult 

terms.  This will help students visualize and further understand key vocabulary in 

the passage.  

 

Materials/Environment 

 Selection of text with larger margins on the sides or top/bottom of the page. 

 Optional: separate sheet for drawings 

 

Process 

1.  Students read silently their assigned text and underline confusing terms or 

phrases. 

2.  Students will compare and share with an elbow partner their underlined 

phrases  

3.  Partners will share with the class their specific terms or phrases. Teacher 

highlights those terms on the Smartboard. 

4.  From the highlighted terms the teacher and students will determine which 

words or phrases will be sketched and labelled. 

5.  Either individually or with a partner, students DRAW their understanding of 

those words or phrases. Students then label their drawings. Depending on the 

type or length of text, students can draw in the margins or in a provided 

larger space. Teacher gives a set amount of time to draw and label sketches. 

6.  Students would then compare and share drawings with their peers to 

examine and create a deeper understanding of the correct meaning of the 

terms or phrases.  Students who misinterpreted have a chance to change or 

correct their drawings. 

7.  Students now write a brief description of their understanding of their 

sketch(es). 

8.  At the end, the teacher will show the correctly labelled diagram or sketch to 

ensure accurate understanding and have all students develop accurate 

meanings of those terms. 

 

Variations 

 Sketches can be in the margins or sketched on whole sheets of paper. 

 This strategy can also be used to describe a scene, setting or characters in 

fiction or within an informational science, math or social text. 
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Socratic Seminar 
 

Goal 

The goal of the Socratic seminar strategy is to assist students in using evidence, 

formulating an argument, thinking deeply, and making meaning. This strategy 

involves all students in the class. Questions are used to guide the conversation to 

explore key ideas and concepts, must be open ended in nature, and be rooted in 

text. 
 

Materials/Environment 

 Organize the students so they can all face each other. A large circle or square 

works well 

 Provocative discussion questions, student or teacher generated, chosen ahead 

of time 

 Posted and reviewed classroom/discussion norms (topic focused, active 

listening, monitor air time, display academic courage) 
 

Process 

1. Select a piece of text that the participants have ahead of time (film clips, 

personal memoir, or other artifacts may work). Text complexity, opportunity 

for diverse interpretations, and relation to content must be considered. 

2. Develop questions that serve as provocations. They should spark wonder and 

curiosity, invite differing perspectives, and inquiry. 

3. Students arrive prepared by having read the text to build background 

knowledge. Students may annotate the piece. 

4. Begin the seminar by asking the first question. When needed remind 

students to reference the text, elaborate, and clarify. Use follow up questions 

to move the discussion forward. Use interpretive, literal, and evaluative 

questions. Stems include: “How is this similar to, another point of view is, 

do you agree that…” 

5. Debrief the discussion and have students complete a self-reflection rubric. 

 

Self-Assessment 
 

Did I... Yes No 

Respond respectfully   

Arrive prepared   

Reference text to support my argument   

Link to further reading https://www.nwabr.org/sites/default/files/SocSem.pdf 
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Think-Pair-Share 
 

Goal 

The goal of the Think-Pair-Share strategy is to allow all student voices to be 

heard.  All students are involved and bring their background knowledge to the 

topic or assigned reading.  Students also learn skills to acknowledge other people's 

perspectives and opinions. 
 

Materials/Environment 

 A topic or an assigned reading 

 Comfortable open space to work in 

 

Process 

1.  Pair students with a partner. 

2.  Explain to class that individuals will have 2 minutes to think about the topic. 

3.  After this time, students join with a partner and share thoughts.  Decide who 

is going to talk first.  Each gets 1-3 minutes to explain his/her 

viewpoint.  Then the other person speaks.  The person not speaking just 

listens without commenting. 

4.  Teacher then directs each pair to share their conversation with the entire 

class. Teacher can record or choose a student to record responses. 

 

Variations 

 Teachers can give each pair of students some index cards to write down 

important points/summary of each presentation. 

 For older students partner A has to summarize partner B’s conversation and 

vice versa to promote active listening. 
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Title, Headings/first sentences, Organization, Pictures, Questions 

(T.H.O.P.Q.) 

 

Goal 

This is a structured strategy used to help students make predictions, connect with 

the text before reading, organize a purpose for reading, identify genre and have a 

plan for reading. 
 

Materials/Environment 

 Different forms/genres of text can be used (recipes, articles, short stories, 

poems) 

 THOPQ chart (individual for students or anchor chart for the class) 

 Sticky notes if anchor chart is used 

 Teacher provided questions (optional) 
 

Process 

1. Using the text material, model the process for students for each section of 

the chart. Do one example together, then have them work alone. 

2. Have students focus on the title of the text.  Connect with title (This reminds 

me of…) and predict possible content.  If possible, students can look up new 

vocabulary. If using an anchor chart, collect the sticky notes of student 

connections/predictions and add them to the chart. 

3. Move to the next section. Highlight the first sentence of each paragraph or 

the heading.  Scan and predict content, writing predictions on sticky notes 

or the individual student charts. Collect sticky notes to add to chart, or have 

some students share their predictions aloud. Discuss. 

4. Now have students look at the organization and genre of text.  Identify 

characteristics and set a plan for reading. Share as a class. Add to the anchor 

chart if using one. 

5. If present, use pictures and captions to make predictions. Work alone 

initially, then share with the group, again adding the ideas to the anchor 

chart. 

6. Read teacher-provided questions if available to set purpose for 

reading.  Highlight the necessary information and the key words. 

7. Now review the key understandings of the reading as a group. 

8. Finally, have students complete the reading, using the THOPQ material as a 

strategy to deepen understanding. 

9. This may be used throughout the lesson/unit to help students add to their 

knowledge of the topic. 
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Contextual Redefinition 

Goal 

This strategy is used to assist students in predicting and using text to verify 

meaning. Students learn to make connections between challenging words and the 

larger context of the text being studied.  
 

Materials/Environment 

 Chart paper/smart board 

 Vocabulary recording form/iPad/notebook 
 

Process 

1. Examine the text for words students may find challenging or that have 

multiple meanings. Share these words with the large group. 

2. Students predict definitions based on background knowledge. Students 

explanations are recorded either as a class or in small groups. Students are 

made aware that their work will likely require revision upon reading the text. 

3. Students read the text individually using annotations. 

4. In a small or large group students revise their previous definitions and reflect 

on the contextualized meaning. Teachers may choose to provide students 

with references such as dictionaries or thesauri or combine with other 

protocols.  
 
Link to further reading http://www.wirticenter.com/strategiesbank/documents/Language%20K-

5/L.VAU%20Contextual%20Redefinition.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.wirticenter.com/strategiesbank/documents/Language%20K-5/L.VAU%20Contextual%20Redefinition.pdf
http://www.wirticenter.com/strategiesbank/documents/Language%20K-5/L.VAU%20Contextual%20Redefinition.pdf


P a g e  | 14 

 

Frayer Model 

Goal 

The Frayer model provides a visual format for the development of the 

understandings of key concepts and vocabulary, allows students to draw on prior 

knowledge to make connections and/or compare attributes and examples, to think 

critically to find relationships between concepts, to build deeper understanding of 

concepts and for review in preparation for quizzes. 

 

Materials/Environment 

 Vocabulary words that class is currently using 

 Frayer Model Graphic organizer. This organizer typically includes a 

definition, examples, non-examples and characteristics or illustrations of the 

concept, all of which are organized in the four corners around the central 

oval (in which the student places the term or concept being examined). 

 

Process 

1. Pre-select the vocabulary words or key concepts that you would like to  

reinforce. 

2. Explain the graphic organizer and the process that will be used, focusing on 

each section in turn. 

3. Demonstrate the use with one of the common vocabulary words. 

4. Model the type and quality of desired answers using the example chosen. 

5. Assign student groups by dividing the students into pairs. Have them 

complete the four-square organizer for the word or concept. 

6. Ask each group to share their conclusions with the class. In this way, 

everyone can review the entire list of words or concepts. Copies of the 

graphic organizers can serve as study guides, or create a Word Wall in the 

classroom for student reference. 

Extensions 

 Vary the usual elements by changing them to examples, non-examples, 

essential characteristics, non-essential characteristics. 

 Provide the graphic organizer with all the squares of the Frayer model filled 

and ask the students to guess the word or concept defined. 
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Interactive Word Wall 

Goal 

Interactive word walls turn a collection of words and/or phrases into a powerful 

instructional tool that makes words visible as well as easily referenced and 

manipulated. 
 

Material/Environment 

 Index cards, strips of paper, etc. for writing and manipulating words. As a 

variation, add an illustration, photo, or object to support learning through 

visual cues. 
 

Process 

This activity must be interactive as actively engaging with words will support 

learning. The list below will provide a variety of methods for students to interact 

with vocabulary – some quickly and some on a daily basis. 

1. Categorize and classify: students categorize the words and place them under 

the headings of the category. 

2. Compare and contrast: create the categories, place the words in the correct 

column. 

3. Create a concept map or a Conceptual model: using the words from the 

strips to represent student thinking and/or scientific phenomenon. 

4. Create descriptions by using target words to describe concepts. 

5. Contextualized use: have students challenge each other by creating a short 

answer quiz. 

6. Label diagrams using the vocabulary words from the wall on student 

illustrations. 
 

Variations 

 Zoom in Concept Map 

 Use cards from your Word Wall, one word or phrase per card. Limit 

the number to no more than 10 or 15 cards (fewer for younger 

students). 

 Create additional cards with one-way and two-way arrows. You can 

give groups of students sets of cards, or display the cards on the floor. 

Ask students to work alone or in pairs to arrange two or three cards in a 

way that connects the words, or make models of the terms. As they 

work, have them explain to the rest what they are doing.  

 Observers may ask questions once that set is completed. Continue 

with another student or group until all have organized the words.  

 You can do this as an add-on or a continuing model with all students 

adding to the previous work. 
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Science Talk Protocol 

Goal 

Although this works at any grade level, it is quite useful for elementary classes. It 

deals with provocative questions (often from students), provides space for 

collective theorizing and collaboration and to learn about scientific discourse. By 

designing these talks, teachers have the opportunity to peer through a window on 

student thinking – providing insight into misconceptions and what students really 

know. 

 

Material/Environment 

 Predetermined guiding question for the Science Talk 

 

Process 

1. Chose an open-ended, provocative question that can generate multiple 

answers and theories. Students can be a great resource for this! 

2. Introduce Science Talks by gathering students into a group and discussing 

what scientists do.  

3. Ask “What will help us talk like scientists?” and record the comments. 

These become the norms (e.g. everyone talks without monopolizing the 

conversation, etc.) 

4. The teacher is only the facilitator (preventing anyone from rudeness, 

monopolizing the conversation, etc.) so the students direct their comments to 

one another. 

5. Teacher might ask, “How will we know that what we’ve said has been 

heard? Scientists build theories by talking together.” 

6. During the 30 minutes, keep track of who is doing the talking, and record 

any intriguing comments. 

 

Variations 

 If the students are young, include movement – demonstrating their ideas 

(e.g. showing how plants unfold as they grow, etc.) 

 Pre-reading and annotating a specific reading on the topic can help focus 

questions. Combine with a jigsaw activity.  

 Pair with a writing activity on the same topic. 

 Record for later use. 
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ABC Box Review 

Goal 

This will help students to become familiar with specific vocabulary within a unit of 

study.  This strategy can be used as a cumulative or culminating activity.  It is an 

easy student driven activity which allows for students to continue to develop their 

vocabulary as they take ownership of their learning. 
 

Materials/Environment 

 ABC Boxes recording sheet 

 Vocabulary from a unit of study 

 

Process 

1.  Students are provided with a worksheet at the beginning of a unit that they 

keep with them.  They will record vocabulary words & definitions, concept 

clarifications, etc. on this. 

2.  Either as a bell work or exit slip activity, students will review vocabulary 

daily by adding new words to their boxes. 

3.  After a daily lesson within the unit, students will select and add the 

important words to the sheet. (This can be a self-reflection done individually 

or a partner activity like Think, Pair, Share). 

4.  Teacher can use these key terms, within lessons to continue to support 

student understandings and make connections. 

 

Culminating Process 

1.  As an activity to end a unit, students will take their sheet and add as many 

terms as they can from the unit to review. 

2.  This can be done individually or as a partner or group activity. 

3.  Review of these terms can be turned into a concept map or categorized into 

common groupings. 

 

Variations 

 This can be used as a movement or station activity by allowing students two 

minutes to record words.  Then move to a new partner and repeat process. 

 Posters can be used to represent each letter of the alphabet and students can 

rotate around the room with markers or sticky notes to add words to each 

poster. 

 Combine words and make skits about the definitions. 

 Combine with interactive word wall and concept maps. 
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ABC Boxes 

A-B C-D E-F 
 
 
 
 
 
 
 
 
 
 

G-H I-J K-L 
 
 
 
 
 
 
 
 
 
 

M-N O-P Q-R 
 
 
 
 
 
 
 
 
 
 

S-T U-V W-X-Y-Z 
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Exit Tickets 

Goal 

These are quick responses from students at the end of a class. They can be used to 

assess students’ knowledge, determine areas that need further clarification, or to 

inform the next teaching steps. The responses could relate to an important idea that 

students have learned, a prediction about a future activity, a self-assessment of 

their own progress, etc. 

 

Material/Environment 

 Sticky notes or index cards, or paper with teacher-chosen material already 

printed on it 

 

Process 

1. Indicate to students at the beginning of class that you will be collecting 

responses.  

2. At the end of class, share the desired outcome of the exit card. 

3. Provide students time to respond. 

4. Gather responses (tickets) as students exit out the door. Use the responses as 

a formative assessment tool to gauge students’ level of understanding and to 

plan subsequent lessons accordingly. 

 

Variations 

 3-2-1 using this as a format, have students write: 

  3 of something (e.g. 3 things they have learned) 

  2 of something (e.g. 2 areas of confusion) 

  1 of something (1 area that they would like to learn more about) 

related to the lesson or work that they have completed. You will want to 

have the list of 3 things easier to complete than the list of 1 as time becomes 

a factor in the quality of answers. 
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Gallery Tour- Peer Review 

Goal 

This strategy will help students understand the process of communicating to an 

audience. It will also help students understand the importance of editing, through 

meaningful revisions in order to add an element of improvement to the next 

project. Crafted questions or strips allow teachers to monitor specific elements - 

e.g. main idea, procedures, persuasive techniques, opinion or point of view evident. 

 

Materials/Environment 

  Provide feedback sheet/template or sticky notes for feedback to students 
 

Process 

1. Determine together the criteria that allows your communication to be 

effective. E.g. science poster, paragraph, math, handwriting etc. 

2. Create and display around the room of student created products - (e.g., 

poster, letter to Santa etc.).  Each student becomes the author of his/her 

product. 

3.  Have students look at each display by walking in a pre-determined process 

around the area of the display.  Each student will have a checklist and 

specific directions as to the purpose of his/her observations. 

4.  Every displayer will get a set number of feedback strips/sticky notes with 

suggestions for revision for the author.  

 

Variations  

 Number the products without names to encourage honest feedback 

 Process could be two stars and a wish, I notice…I wonder… 

 

Assessment 

  Peer assessment is used to improve a protocol of critique  

  Reviewing peer comments allows the author to determine the clarity with 

which the commenter understands the work 

 

Extension 

  Used for review of concepts before assessments in all subject areas 

  Arrange Gallery tours of products by inviting an authentic audience as this 

improves students’ motivation to communicate clearly 
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Praise Question, Suggestion 

Goal 

This protocol can be used to offer peer feedback for use in iterative drafts. The 

process will help students see what is working (praise), what needs clarification 

(question) and what is needed for revision and/or improvement (suggestion). The 

teacher will need to provide explicit modelling for this protocol to be used 

successfully. Protocol norms will need to be developed and displayed. 

 

Materials/Environment 

 Rubrics / product descriptors 

 Revision checklist or questions to guide revision 

 Anchor chart for protocol norms (e.g. Be kind, Be specific, Be Helpful – 

each with examples of what you mean) 

 

Procedure 

1. For each piece that will be critiqued, provide written copies, rubrics and 

product descriptors as clear guidelines for the piece of work being reviewed. 

2. Begin by having the entire group create or refer to a list of revision questions 

or the revision checklist; then model the expected procedure. 

3. Proceed with small, independent feedback groups consisting of 2 – 5 

students. 

4. Process for students: 

a. The first student presents/reads his/her draft, asking peers to focus 

on a particular revision question or two that he/she is struggling with  

b. Peers first focus on what is praiseworthy or working well, using 

specific praise such as, “Your title is so catchy that it makes me 

want to read your piece.” 

c. Students then ask questions for clarification, along with suggestions 

for improvement. “I am struggling with understanding the data. 

Could adding a graph help me to follow?” 

d. Feedback should relate to the revision questions/checklist identified 

by the group or presenter. 

e. After each member has offered feedback, the presenter can share the 

suggestions that he wants to implement, thanking the group 

Variations 

 Provide sticky notes so students can give written feedback to the author. 
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Quiz Quiz Trade (QQT) 

Goal 

This is an interactive protocol that supports vocabulary reinforcement, allowing 

students to review key vocabulary terms and definitions from any subject, and gets 

them moving and interacting with their peers. 

 

Materials/Environment 

 Vocabulary strips, sticky notes or index cards that contain the work and its 

matching definition 

 

Process 

1. Choose 15 – 20 vocabulary words from current work, words that are subject 

specific which the teacher wants students to practice. 

2. Write the words on one side of a strip or card. Include a sentence that would 

provide context clues.  

3.   On the other side write the definition. Fold the card so Partner B can only 

see the vocabulary work and the sentence, not the definition. 

4. Have students find a partner – A and B. 

5. Give each student a vocabulary strip. Partner A shows the side of the card 

with the word to Partner B. Partner B says the definition or finds the work in 

the text and tries to determine the definition using the context clues.  

6. Partner A then reads the definition aloud - verifying or correcting the 

definition suggested by Partner B. 

7. Switch roles and repeat. Then trade vocabulary cards and find a new partner. 

Each student should meet with at least 2 partners during this activity (5 – 10 

minutes). 

8. Final step – gather all students as a whole group. Review and emphasize the 

vocabulary that students need, as individual students will not have had the 

opportunity to see and define every key term during the time allotted. 

9. Use a sentence that would provide context clues.  

Variations 

 Create more than one strip for those vocabulary words that are essential to 

the understanding of the text, or that occur with more frequency 

 Allow students to ask for “hints” twice if they get stuck, if still unsuccessful, 

partner can give the definition. 
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Take a Stand     

Goal  
Students are challenged to reflect on their own personal viewpoints with topics of a 

debatable nature. They will also need to justify and share their opinions. 
 

Materials  

 Open area such as a learning commons 

 Quiet, reflective space working without judgement 
 

Preparation 

 Teacher chooses a topic to introduce and creates a list of value statements 

that would introduce the topic and reflect both ends of the continuum on that 

topic.  

 i.e. Dystopian Society (The Giver) Choice and 

competition in society are important.  

 Science - Environmental Responsibility vs. Economic 

Responsibility  
 

Process 

1. Identify one end of the room as “strongly agree” and the other end as 

“strongly disagree” 

2. An imaginary continuum line extends between the two ends 

3. Teacher presents a debatable statement and allows for student reflection 

time. 

4. Students move to an area on the “continuum” that most accurately reflects 

their belief/viewpoint on the topic 

5. Teacher pauses to allow time for student movement and for student to reflect 

on why he/she chose to stand there, and prepare to speak to his/her reason. 

6. Teacher asks students to share and support their reasoning as to why they 

chose the stand they did. 

7. After reflecting on other student’s points of view, students are allowed to 

move quietly to a different spot on the continuum that more accurately 

reflects their change of viewpoint. 

8. Prior to enacting the protocol with the students, the teacher should model the 

process with a less controversial issue.  I.e.  Frozen Yogurt vs. Ice cream 
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Using Mentor Texts 

Goal 

By ensuring that students have a variety of examples of text before asking them to 

write, they will be able to see what the target looks like.  

 

Material/Environment 

  Teach the components for the format - e.g. science text-illustrations, address 

(and format) for business letters 

  Find or craft - several examples-non-examples of texts or stacks of books for 

younger students.  (Location advice- Pinterest has several examples of texts, 

released exemplars from SLA’s or PAT’s) 

  Real life connections – bring in someone who uses the format in his/her job 

to help students see authenticity 

 

Process 

1.  Examine texts by looking at criteria that makes them effective (e.g. 

descriptive language, voice, audience.) 

2.  Write an interactive sample together, before expecting students to be able to 

write in the format requested.  (Differentiation - have some small groups 

interactively write before individual work begins.) 

3.  Create an authentic task by linking the assignment with real life issues, 

interests or passions.  This inspires students to use their best efforts (e.g. 

writing about an issue that affects their community.) 

4.  Make real world connections (e.g. how a business letter format is the same 

as creating an effective e-mail.) 

5.  As an alternative bring in poorly crafted texts for students to critique. 

 

Assessment 
  Use peer review and/or examine students work together to critique well done 

things to improve product through collaboration. 

 

Variations 

  Create a rubric, checklist, bulls-eye with students after step one, so that 

students understand what they are aiming for. 

  Teach Critical Friends Protocol to improve editing. 

 

Extensions 

  Use mentor “media” for bringing the format to life (e.g. debate - view a 

video) 

  In mathematics have students create budgets. 
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Picture Word Induction Model (PWIM) 

Goal 
Use this strategy to addresses components of phonics, grammar, mechanics, and 

usage; building vocabulary for all subjects and building thematic knowledge.  It is 

useful to generating ideas for story/creative writing (Grade 6 P.A.T. picture prompts, 

English 30-2 Visual Reflection Assignment, 30-1 Personal Response.) 

 

Material/Environment 
 A picture that will provide plenty of opportunity for discussions and vocab 

development.   

 Chart paper, whiteboard, or similar place to record ideas 

 Markers, variety of colours 

 A place where students can gather and share ideas without judgement 

 

Process 

1. Select a picture. Make sure there is lots of room to write around the picture! 

2. Ask students to identify what they see in the picture.  “We are going to shake 

out some words/ideas!” 

3. Label the picture parts identified. (Draw a line from the identified object or 

area, say the word, write the word; ask students to spell the word aloud and 

then to pronounce it.) 

4. Record initial factual observations in one colour.  Put a child’s initials beside 

their observation to encourage sharing.   

5. As students begin to share inferences, record these in a different colour (I 

wonder…, It could be that..., My guess is…, This could mean…, Perhaps..., I 

think_____will happen because…., This relates to/reminds me of….) 

6. Read and review the ideas (For young learners, say the word, spell it, say it 

again). 

7. Add words, if desired, to the picture word chart and to the word banks. 

8. Lead students into creating a title for the picture word chart. Ask students to 

think about the information on the chart and what they want to say about it. 

9. Ask students to generate a written response about the picture word chart. Ask 

students to classify sentences; model putting the sentences into a good 

paragraph. 

10. Read and review the sentences and paragraphs together. 

Variations 
 Use as a brainstorming activity 

 Use to activate background knowledge 

 Instead of a picture, select a passage of text to “shake-out” 

 Use at the end of a unit to summarize knowledge 

 Ask students classify the words into a variety of groups. Identify common 

concepts (e.g., beginning consonants, rhyming words) to emphasize with the 

whole class. 


